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Abstract: Evaluation of Indonesian language leaming in an Outcome-Based Education (OBE) context requires more than
grading or collecting digital assignments; it requires traceable alipgnment among learning outcomes, tasks, criteria, evidence,
feedback, and improvement. This convergent multisite mixed-methods needs-assessment study investigated the
transformation of speaking evaluation across seven higher-education institutions in Central Java. Participants comprised 10
lecturers of ‘Q;pezllun‘n1 r Skills courses in Indonesian Language and Literature F.duczﬂn programs, and 132 students, from whom
140 ques tionnaires were distributed; eight incomplete responses were excluded. Data were collected through semi-struc
interviews, reviews of course plans, rubrics, speaking tasks, and digital evidence, and a ten-item Likert questionnaire. The
questionnaire was content-validated by three experts and piloted with 30 students. Quantitative data were summarized using
frequencies, means, standard deviations, and positive-response percentages, while qualitative evidence was examined through
cross-site thematic comparison and integrated in a joint display. The overall questionnaire mean was 3.93/5. Rubric clarity
received the highest mean (M = 4.10), and the importance of OBE-aligned rechnology-based evaluation received the strongest
positive response (77.27%; M = 4.09). Experience using digital platforms for speaking-task submission was lowest (61.36%;
M = 3.75). Lecturer and document evidence showed that authentic tasks, inguistic and nonlinguistic criteria, and OBE
terminology were present, but digital tools remained concentrated on communication, submission, publication, and storage.
Outcome mapping, rater calibration, timely feedback, longitudinal evidence, analytics, and ethical governance were not yet
systematic. The study formulates a six-stage framework for transforming Indonesian language speaking evaluation through
OBE: outcome alignment, authentic tasks, analytic rubrics, digital evidence, feedback and reflection, and outcome analytics
for continuous improvement. The framework is a design proposition requiring validation and field testing,

Digital transformation, Indonesian language learning evaluation, Mixed methods, Outcome-
Based Education, Speaking assessment

Abstrale Evaluasi pembelaiaran Babasa Indowesia dalan fontees Outcone-Based Education (OBE) tidak coup dilakncan mielalui
pemiberian skor atan pengumipulan tngas secara digital, tetapi juga membutnbkan keterlacakan antara capaian penibelgjaran, tugas,
kriteria, buketi performa, wmpan balik, dan tindak layjut perbaikan. Pewelitian analisis kebutuban niixed mrethods fonvergen dan
mrnltisitus i !})'m’!}{ fransformasi evaliasi keterampilan berbicara di tujub pergurwan tivgg di [awa Tengab. Partisipan terdiri atas 10
dosen pengampn mata kuliah Keteranpilan Berbicara pada Program Studi Pendidikan Babasa dan Sastra Indonesia dan 132 mabasiswa
dari 140 Eunesioner yang didistribusiean; delapan kuesioner yang tidak lenglap dikeluarfean dari analisis. Data dikunipullan nielalui
wawancara semi-terstrufetur, telaak RPS, rubrik, tugas berbicara, buicti digital, serta fnesioner 1Likert sepululs butir. Kuesioner divalidasi
isinya oleh 3 pakar dan dini wba pada 30 mabasiswa. Data fnantitatif dianalisis menggunakan frefnensi, rerata, simpangan bakn, dan
persentase respons positif, sedangkan data kwalitatif dianalisis melalu perbandingan tematik lintas situs dan diintegrasitan dalam joint
display. Rerata keselurnban kuesioner adalab 3,93/ 5. Kejelasan rnbrik memperoleh rerata tertinggi (M = 4,10), sedangkan pentingmya
evalnasi berbasis teknologt yang selavas dengan OBE memiperoleh vespons positif’ paling kaat (77,27%; M = 4,09). Pengalanian
neengauakan platform digital wirtufe niengrnpalan tugas berbicara merupakan aspek terendal (61,36%; M = 3,75). Data dosen dan
dokmeen mennnjukikan adanya tugas autenti, kriteria linguistik dan nonlingwistek, serta termunologi OBE, tetapi tekenologi masih
dominay dignnakan untnl Romunikasi, penginpulan, publikas, dan penyinpanan tugas. Pemetaan capaian, kalibrasi penilai, wnipan
baltk tepat wakin, dokunientasi longetudinal, analitik, dan tata &elola eiis belum dilakufan secara sistematis. Penelitian ini mernmuskan
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keranglea enam tabap transformasi evaluasi berbicara berbasis OBE, yaitn penyelavasan capaian, tugas autentise, mbrik analitie, bkt
degital, wmpan baltk dan reflefesz, serta analisis capatan untuk perbaikan berkelanjntan. Keranpfa tersebt nrerupakan proposisi desain
_yang mrasil memerlnkan validasi dan e lapangan.

, Transformasi digital, Evaluasi pembelajaran Bahasa Indonesia, Mixed methods, OBE,
Kata Kunci o . )
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INTRODUCTION

Evaluation in Indonesian language learning is not merely the assignment of scores; it is a
systematic process for determining whether students can use Indonesian accurately, coherently,
appropriately, and responsibly in academic and public communication. This requirement is especially
visible in speaking courses within Indonesian Language and Literature Education programs, where
presentations, interviews, discussions, storytelling, speech delivery, and public communication provide
evidence of both linguistic competence and communicative performance. Accordingly, evaluation
needs to represent linguistic dimensions—such as diction, grammatical accuracy, coherence,
pronunciation, and fluency—and nonlinguistic dimensions, including confidence, eye contact, gesture,
posture, audience engagement, and contextual appropriateness (Hughes & Reed, 2017; Purwadi et al.,

2021).

The demand @r defensible evaluation becomes stronger in an Outcome-Based Education
(OBE) environment. OBE requires constructive alignment among program learning outcomes (CPL),
course learning outcomes (CPMK), learning activities, assessment tasks, criteria, evidence, feedback,
and subsequent improvement decisions (Biggs & Tang, 2011). A speaking score alone is insufficient
unless the evaluation demonstrates which outcome was measured, what task elicited the evidence,
how the performance was judged, and how the evidence was used to improve student learning and
the curriculum. Validity, reliability, transparency, fairness, and educational consequences therefore
remain central to OBE-based evaluation (AERA et al., 2014; Kane, 2013).

Digital technologies have expanded how Indonesian language speaking performance can be
elicited, recorded, reviewed, and documented. Video platforms, social media, messaging applications,
and learning-management systems can preserve audiovisual evidence, enable repeated observation,
broaden authentic communication contexts, and support portfolios and feedback. Nevertheless,
digital submission is not equivalent to the digital transformation of evaluation. A video uploaded
through YouTube, TikTok, WhatsApp, or an institutional platform remains only a digital artifact when
outcome mappings are unclear, rubrics are inconsistently interprete@Pifeedback is delayed, and
performance data are not used for continuous improvement (Gikandi et al.,, 2011; Nieminen et al.,
2023).

Authenticity and evaluative quality provide two complementary foundations for this
transformation. Speaking evaluation is more authentic when tasks resemble meaningful
communication, students understand the expected performance standards, and evidence is interpreted
in relation to genuine communicative demands (Hasrol et al., 2022; Menggo & Gunas, 2022). Analytic
rubrics can make criteria transparent and strengthen consistency, but only when descriptors represent
the intended construct, assessors interpret them similarly, and results generate actionable feedback
(Jonsson & Svingby, 2007; Panadero & Jonsson, 2013; Anisah & Amreta, 2023). Therefore, the
transformation of Indonesian language learning evaluation must integrate OBE alignment, authentic
performance, sound judgment, digital evidence, and improvement-oriented feedback.

Previous research has examined authentic speaking assessment, digital media for speaking
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instruction, and students’ perceptions of technology-supported assessment. However, fewer studies
have investigated the evaluation system as an interconnected chain across multiple Indonesian higher-
education sites. In particular, limited empirical attention has been given to whether speaking tasks,
rubrics, digital evidence, feedback, and program-level decisions are coherently aligned with CPL and
CPMK. This gap is consequential because the visible adoption of technology may conceal an
evaluation process that remains administratively digital but pedagogically and psychometrically
conventional.

This study addresses the gap through a multisite mixed-methods needs assessment of speaking
evaluation in Indonesian Language and Literature Education programs. Its contribution is twofold.
Empirically, it identifies the current practices, perceptions, and maturity gaps that characterize the
transition toward OBE-based evaluation. Conceptually, it translates the integrated findings into a six-
stage framework connecting outcome alignment, authentic speaking tasks, analytic rubrics, secure
digital evidence, feedback and reflection, and outcome analytics for continuous quality improvement.
The framework is proposed as a development direction rather than as a validated digital or artificial-
intelligefE} system.

Three research questions guide the study: (1) How is the evaluation of Indonesian language
speaking learning planned and implemented across the participating institutions, particularly in relation
to tasks, rubrics, OBE alignment, and digital platforms? (2) How do students perceive speaking-task
frequency, outcome relevance, rubric transparency, fairness, digital experience, and readiness for
technology-supported evaluation? (3) What design gaps and principles should inform the
transformation of OBE-aligned Indonesian language speaking evaluation in higher education?

METHOD
Research Design

The study employed a convergent multisite mixed-methods needs-assessment design
(Creswell & Clark, 2018). The unit of analysis was the evaluation practice used in Speaking Skills
courses within Indonesian Language and Literature Education programs. The qualitative strand used
lecturer interviews and course documents to examine evaluation planning, OBE alignment, task
authenticity, rubric use, feedback, digital practices, and implementation constraints. The quantitative
strand used a cross-sectional student questionnaire to describe perceptioffof current evaluation
practices and readiness for technology-supported evaluation. Both strands were analyzed separately
and integrated during interpretation through a joint display.

Sites gl Participants

The study was conducted at seven higher-education institutionsfgg] Central Java: Universitas
Sebelas Maret, Universitas Islam Negeri Raden Mas Said Surakarta, Universitas Muhammadiyah
Purworejo, Universitas Jenderal Soedirman, Universitas PGRI Semarang, Universitas Pancasakti
Tegal, and Universitas Veteran Bangun Nusantara. The qualitative participants were 10 lecturers who
taught Speaking Skills courses across the seven sites. Lecturers were selected purposively using three
criteria: they were responsible for a speaking course, had at least three years of teaching experience,
and had implemented OBE-based learning. The student respondents were enrolled in or had
completed a Speaking Skills course. A total of 140 questionnaires were distributed; data screening
identified 132 complete questionnaires that met the predefined completeness criterion. Eight

questionnaires containing missing responses in key items were excluded, resulting in a usable-response
rate of 94.3%.
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Table 1
Questionnaire Blueprint for OBE-Based Indonesian Language Speaking Evaluation
Construct Dimension Indicator Item Scale
. . . Assessment . . . .
Speaking evaluation practice planning Frequency of speaking assignments 1 Likert 1-5
Speaking evaluation practice ;::;::;:m f}s:zl::f of speaking tasks to learing 2 Likert 1-5
Assess t
Speaking evaluation practice Cr‘i,:::i;men Clarity of the assessment rubric 3 Likert 1-5
Speaking evaluation practice i:::;;mem :;:;S;Zt undetstanding of assessment 4 Likert 1-5
. . . Assessment Objectivity and fairness of lecturer .
Speaking evaluation practice implementation Ascossment 5 Likert 1-5
g'iflilzzldtfinsformati(m of “Technology use i:s::;::l: using digital platforms for 6 Likert 1_5
gvlfllltzld:insformamm of ‘Technology use [I?lis;;;arr::gcomfort in using digital - Likert 1_5
.. . Digital- - L .
Digital transformation of Efficiency and objectivity of digital .
. assessment L ’ 8 Likert 1-5
evaluation petception evaluation
.. . Digital- . .. .
Digital transformation of e Readiness to use a digital evaluation .
. assessment 9 Likert 1-5
evaluation perception system
Digital transformation of Digjtal- Importance of OBE-aligned digital .
assessment 10 Likert 1-5

evaluation evaluation development

perception

Instrurmlts and Data Sources

The qualitative data were collected through semi-structured lecturer interviews and document
review. Interview domains covered lecturers” understanding of evaluation transformation, digital-
platform use, alignment with CPL and CPMK, infrastructure, technical constraints, ffjric
implementation, feedback quality, workload, and readiness for further development. The semi-
eructu.ﬁfnrrnat allowed follow-up questions, clarification, and exploration of experiences emerging
during the interviews. Interviews were recorded with participant permission and transcribed into
written form. The document review examined available RPS documents, speaking-task designs,
assessment rubrics, and evidence of digital implementation in order to contextualize and triangulate
lecturer accounts.

The student questionnaire was developed from theoretical constructs concerning speakffr
evaluation, OBE, and the digital transformation of learning evaluation. Ten statements were rated on
a five-point Likert scale from 1 (strongly disagree) to 5 (strongly agree). Content validity was reviewed
by three experts: one specialist in educational evaluation, one specialist in Indonesian language
education, and one specialist in OBE-based curriculum. They assessed construct alignment, indicator
relevance, wording clarity, and item readability. Their comments led to simplified wording, consistent
OBE terminology, and refined digital-evaluation indicators. The revised questionnaire was piloted
with 30 students who had completed the Speaking Skills course at Universitas Veteran Bangun
Nusantara. The pilot focused on wording clarity, readability, construct—indicator fit, and respondent
comprehension. Respondent-level pilot data were not retained in the available archive; consequently,
an auditable Cronbach’s alpha coefficient could not be recalculated or reported.

Data Analysis and Integration

The 132 complete questionnaires were analyzed descriptively. Item frequencies were
converted into means, sample standard deviations, and positive-response percentages, defined as the
combined proportion of agree and strongly agree responses. Because respondent-level records were
not available in the archived dataset, the analysis did not estimate internal consistency, test causal
effects, or compare groups. Interview and document evidence were organized through cross-site
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thematic comparison around OBE alignment, authentic tasks, digital use, rubric quality, feedback,
infrastructure, documentation, readiness, and governance. Integration compared quantitative patterns
with qualitative and documentary evidence in a joint display and used convergence, complementarity,
and discrepancy to formulate design requirements for transforming Indonesian language speaking
evaluation.

Ethical Considerations

re data collection, the research team submitted institutional research-permission letters
through the Institute for Research and Community Service (LPPM) of Universitas Veteran Bangun
Nusantara and obtained authorization from the heads of the participating study programs. Lecturers
and students received information about thfjstudy objectives, data-collection procedures, expected
benefits and minimal risks, confidentiality, and their right to discontinue participation at any time
without academic or professional consequences. Informed consent was obtained before questionnaire
completion and before each interview was recorded.

Participation was voluntary. Survey, interview, and document records were de-identified, and
reporting used aggregated quantitative results and cross-site themes rather than personally identifiable
statements. Research data were stored in secure, researcher-controlled files and were not disclosed to
third parties without participant permission. Student audiovisual evidence was treated as confidential
research material and was not reproduced in this article. The available archive did not contain a
separate ethics-committee approval or exemption number; accordingly, the manuscript reports the
documented institutional-permission and informed-consent procedures without claiming formal
committee approval.

RESULTS AND DISCUSSION
Results
Student Questionnaire Results

All 10 questionnaire items contained 132 complete responses. Across the items, the mean
score was 3.93 on a five-point scale, and the average positive-response rate was 68.94%. The pattern
indicates generally favorable perceptions of speaking evaluation and OBE-aligned digital
development, while also showing that students’ direct digital-assessment experience was less
established than their recognition of its importance.

Table 2
Student Perceptions of OBE-Based and Digitally Supported Speaking Evaluation
Questionnaire item M SD Positive response
1. Frequent speaking assignments 405 092 72.73%
2, Speaking tasks are relevant to communication and learning outcomes 3.98 0.93 T0.45%0
3. Clear assessment rubric 4.10 0.88 73.48%
4. Understand assessment criteria 3.94 0.93 68.94%
5. Fair and objective lecturer assessment 3.91 0.99 66.67%
6. Used digital platforms for speaking-task assessment 3.75 1.14 61.36%
7. Comfortable demonstrating speaking skills digitally 377 0.95 65.15%
8. Digital evaluation is more objective and efficient 3.86 0.87 68.18%
9. Ready to use a digital speaking-evaluation system 3.83 0.90 65.15%
10. OBE-aligned technology-based evaluation is important 4.09 0.88 T7.27%

The highest item mean concerned rubric clarity (M = 4.10, SD = 0.88), while the strongest
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positive-response percentage concerned the importance of OBE-aligned technology-based evaluation
(77.27%; M = 4.09, SD = 0.88). Frequent speaking assignments (72.73%; M = 4.05) and the relevance
of tasks to communication and learning outcomes (70.45%; M = 3.98) were also positively perceived.
These results indicate that students recognized task frequency, outcome relevance, and transparent
criteria as important foundations of Indonesian language speaking evaluation.

The lowest positive response concerned experience using digital platforms for speaking-task
assessment (61.36%; M = 3.75, SD = 1.14). Comfort in demonstrating speaking skills digitally and
readiness to use a digital evaluation system were both positive but more moderate (65.15%). Thus,
students’ conceptual support for digital transformation was stronger than their consistent experience
of a mature digital evaluation process.

Lecturer and Document Themes

Cross-site evidence from 10 lecturers and the available course documents yielded five
interconnected themes. First, the participating programs had established foundations for authentic
and OBE-oriented evaluation. Lecturers used individual presentations, group discussions, job-
interview simulations, field interviews, speeches, storytelling, and speaking content for YouTube or
TikTok. These tasks provided opportunities to observe Indonesian language use in academic,
professional, and public communication contexts, although explicit task-to-CPL/CPMK mappings
were not consistently documented.

Second, digital tools were widely used, but their evaluative functions remained predominantly
administrative and distributive. Google Meet and WhatsApp supported communication and online
sessions, while YouTube, Instagram, and TikTok enabled production, publication, and submission of
speaking performances. The evidence did not show an integrated architecture linking outcome
indicators, scoring records, feedback, portfolios, and program-level analytics.

Third, lecturers recognized both linguistic and nonlinguistic dimensions of speaking
performance. Linguistic criteria included diction, language style, sentence effectiveness, logic,
coherence, pronunciation, and fluency; nonlinguistic criteria included articulation, intonation, eye
contact, gesture, facial expression, posture, audience engagement, and confidence. However, criterion
weighting, performance exemplars, assessor calibration, moderation, and inter-rater evidence were not
systematically documented.

Fourth, feedback and workload constrained the formative function of evaluation. Large classes
and limited instructional time restricted detailed and timely comments. Although digital recordings
could be replayed, the available evidence did not demonstrate a consistent cycle connecting rubric
results, student reflection, revision or follow-up tasks, and monitoring of improvement. Fifth,
governance requirements—including privacy, accessibility, academic integrity, data access, and human
oversight—had not yet been formalized as an integrated evaluation policy.

Table 3
Cross-Site Themes in the Transformation of Indonesian Language Speaking Evaluation
Theme Current practice Transformation requirement

OBE-oriented . . . . . o . .

lanni d Presentations, discussions, interviews, Explicit mapping from tasks and evidence to

anning an . . o R
P ) simulations, and public digital content CPL/CPMK indicators and performance standards
authentic rasks
Digitalization of Communication, recording, submission,  Integrated evidence repository, metadata, audit trail,
evaluation publication, and storage portfolio, and outcome analytics

Behavioral descriptors, weighting, exemplars, rater

Criteria and assessor  Linguistic and nonlinguistic ctiteria are L . . . C
training, calibration, moderation, and reliability

judgment recognized .

Juce £ evidence

Feedback and Lecturer comments and replayable Timely multimodal feedback, student reflection, feed-
improvement audiovisual evidence forward tasks, and progress tracking
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Theme

Current practice

Transformation requirement

Ethical governance

Procedures are fragmented or not
systematically reported

Validity, fairness, accessibility, privacy, academic
integrity, secure access, and human oversight

Integrated Findings

The integration revealed a readiness—maturity gap in the evaluation system. Students valued
speaking practice, clear rubrics, and technology-supported evaluation, while lecturers had already
implemented authentic tasks and familiar digital platforms. Nevertheless, the evidence chain required

by
improvement

OBE—outcomes, tasks,

criteria, judgment, digital

evidence,
was only partially connected. The central transformation challenge was therefore not

feedback, analytics, and

the absence of technology but the absence of a coherent evaluation architecture.

Table 4

Joint Display of Student Perceptions and Cross-Site Evaluation Practices

Quantitative pattern

Qualitative /document evidence

Integrated inference

Rubric clarity received the highest
item mean (M = 4.10).

Lecturers used linguistic and
n(mlinguistic criteria.

Criteria are visible, but defensible
judgment requires weighting, exemplars,
calibration, moderation, and reliability
evidence.

OBE-aligned technology-based
evaluation was strongly endorsed
(77.27%).

All sites used one or more digital
platforms.

Readiness for transformation is high, but
technology is still used mainly for
communication, production, and
submission.

Digital-platform assessment
experience was the lowest item

(61.36%).

Platform use varied and was not
inttgrattd INtO a common
evaluation workflow.

Uneven experience may constrain
consistent impltmtmati(m ACTOSS
programs and institutions.

Perceived fairness was positive but
lower than rubric clarity (66.67%0).

No systematic moderation or inter-
rater evidence was documented.

Transparency does not by itself ensure
reliability, fairness, or comparable
standards.

Digital comfort and readiness
reached 65.15%.

Lecturers reported workload,
infrastructure, confidence, and
student anxiety as constraints.

Implementation requires learner
otientation, assessor development,
infrastructure, and ethical governance.

Proposed Framework for Transforming OBE-Based

Evaluation

Indonesian Language Speaking

The integrated gaps informed a six-stage framework. The cycle begins with explicit alignment

of CPL, CPMK, indicators, and performance standards; continues through authentic Indonesian
language speaking tasks and analytic rubrics; captures secure multimodal digital evidence; provides
teedback, learner reflection, and feed-forward; and aggregates evidence for outcome analytics and
continuous quality improvement. Validity, reliability, fairness, accessibility, privacy, academic integrity,
secure access, and human oversight operate across all stages. The framework is a design proposition
derived from the needs assessment and therefore requires expert validation, co-design, field testing,
and evaluation of rater and learning outcomes.
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Framework for Transforming OBE-Based Indonesian Language
Speaking Evaluation

[ Cross-cutting governance: validity = reliability « fairness - accessibility = privacy = academic integrity » human oversight ]
' " &
jl OBE Outcome Alignment 2. Authentic Speaking 3. Analytic Rubric and
’ Tasks Rater Quality
CPL, CPMK, indicators, and == Presentations, discussions, - Linguistic and nonlinguistic
péﬂomaJnce star-uﬂ.aq'ﬂ__'s interviews, simulations, and public criteria, weighting, calibration, and
communication moderation
e J

g ™\

- = N F
6. Outcome Analytics and 5. Feedback, Reflection, 4. Secure Digital Evidence

caql and Feed-forward
Outcome dashboard, gap analysis, L o Timely multimodal feedback, -+ Audiofvideo evidence, metadata,
curriculum review, and continuous student reflection, self/peer restricted access, portfolio, and
) improvement review, and next-task action audit trail
L A ‘. A

Continugus cycle: evaluation evidence informs feedback, teaching improvemnent, program review, and the next assessment design,

Figure 1. Proposed Framework for Transforming OBE-Based Indonesian Language
Speaking Evaluation

Discussion
Digitalization Has Not Yet Transformed Indonesian Language Learning Evaluation

The findings portray a transitional evaluation ecosystem. Digital platforms have expanded
where and how students demonstrate Indonesian speaking performance, but the dominant practices
remain task distribution, recording, uploading, publication, communication, and storage. This pattern
confirms that technological adoption should be judged by its contribution to evaluative quality, not
by the mere presence of digital media. A transformed system needs to make outcomes traceable,
preserve credible evidence, support consistent judgment, accelerate feedback, and connect course
results to program improvement (Nieminen et al., 2023; Atmazaki et al., 2021),

YouTube, TikTok, Instagram, WhatsApp, and Google Meet can enrich authentic contexts and
preserve performances for repeated observation. These affordances are valuable for Indonesian
language learning because speaking competence includes verbal accuracy, discourse organization,
audience awareness, and embodied communication. However, replayable video does not automatically
produce valid evaluation. The construct, task specifications, rubric, assessor process, use of scores,
and consequences for students must remain explicit (AERA et al., 2014; Kane, 2013). Digitalization
becomes transformation only when these components operate as an integrated evaluation system.

OBE Alignment Requires a Traceable Evaluation Evidence Chain

The participating courses already contained important OBE foundations: authentic
performance tasks, frequent speaking opportunities, assessment criteria, and the use of CPL and
CPMK terminology. However, OBE is not demonstrated by terminology alone. A defensible
evaluation chain should connect each outcome indicator to task specifications, observable evidence,
rubric criteria, scoring decisions, feedback, and curriculum-improvement actions. Without this
traceability, scores remain isolated course records rather than evidence of outcome attainment.

The proposed framework operationalizes constructive alignment as a continuous cycle.
Outcome statements determine the communication performance to be elicited; authentic tasks create
relevant evidence; analytic rubrics structure judgment; secure digital records preserve the evidence;
feedback and reflection support improvement; and aggregated analytics identify outcome gaps. The
cycle returns evidence to teaching and curriculum decisions, repositioning evaluation from an

endpoint to a mechanism for continuous quality improvement (Biges & Tang, 2011; Boud &
Falchikov, 2006).
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Student Readiness Exceeds Evaluation-System Maturity

Student responses were generally favorable, particularly regarding rubric clarity, task
frequency, outcome relevance, and the importance of technology-supported evaluation. At the same
time, direct experience with digital assessment and comfort with digital performance were
comparatively lower. This distinction means that acceptance cannot be equated with uniform
competence or readiness. Institutions need to provide orientation, low-stakes practice, accessible
platforms, technical support, and accommodations for performance anxiety before using digital
speaking evaluation for high-stakes decisions.

The positive perception of authentic speaking tasks is consistent with evidence that
performance-based assessment can make communicative competence more visible and meaningful
(Menggo & Gunas, 2022). Nevertheless, perception data cannot establish validity, reliability, or equity.
Student experience should inform design, while technical quality must be examined through
instrument validation, rater studies, moderation, evidence of consequences, and review of whether the
evaluation supports learning rather than merely documenting performance.

Rubrics, Feedback, and Assessor Quality Are the Core Evaluation Infrastructure

Recognizing linguistic and nonlinguistic criteria provides a strong basis for evaluating
Indonesian speaking performance. The next priority is not simply converting the rubric into a digital
form but strengthening the quality of judgment. Criteria need behavioral descriptors, weights
appropriate to the task purpose, annotated performance exemplars, and shared interpretation through
assessor calibration. Research on rubrics shows that transparency can support learning, but
consistency depends on clear criteria and disciplined scoring processes (Jonsson & Svingby, 2007,
Panadero & Jonsson, 2013; Caesarine & Setyaningsih, 2023).

Feedback is equally central to evaluation transformation. Large classes make individualized
teedback difficult, yet digital evidence can support timestamped comments, audio or video feedback,
guided self-review, peer review, and {fE-forward tasks. Feedback becomes educationally effective
when students understand it, evaluate its relevance, and use it in subsequent performance (Carless &
Boud, 2018). Therefore, the system should preserve not only scores but also feedback, student
responses, and evidence of improvement across tasks.

Digital Transformation Must Remain Ethical and Human-Supervised

The data concerned commonly used digital platforms and perceptions of technology; they did
not test an operational artificial-intelligence system. Al-assisted functions—such as speech
recognition, automated feature extraction, feedback suggestions, or learning analytics—should
therefore be treated as a future development option rather than as a finding of this study. Their
educational value would depend on construct representation, accuracy for diverse Indonesian accents
and speaking contexts, explainability, privacy, and the avoidance of automated decisions that
disadvantage students.

Any Al-supported evaluation should remain under professional human oversight and should be
evaluated against the same validity, reliability, fairness, and consequential standards applied to other
assessment practices. UNESCO emphasizes human agency, transparency, data protection, inclusion,
and institutional accountability in educational Al (Miao & Holmes, 2023; UNESCO, 2021). In this
framework, technology supports evidence management and professional judgment; it does not replace

the lecturer’s responsibility to interpret performance contextually and ethically (Rodiyah &
Hartiningsih, 2023; Ruaidah et al., 2024; Uswati et al., 2022).

Pedagogical and Institutional Implications

At course level, lecturers should map each speaking task to specific CPMK indicators, provide
analytic rubrics and exemplars before performance, conduct low-stakes calibration, and use self- and
peer-evaluation to develop students’ evaluative judgment. Feedback should be linked to a subsequent
speaking task so that improvement is observable. At program level, institutions should develop a

KEMBARA: Jurnal Keilmuan Bahasa, Sastra, dan Pengajarannya | 1143




Volume 11, Number 2, October 2025, pp 1135 — 1147 | P-ISSN: 2442-7632 | E-ISSN: 2442-9287

secure evidence architecture instead of relying on public social-media links as the primary archive. The
architecture should preserve consent, access controls, metadata, scoring records, feedback, outcome
mappings, and longitudinal evidence while enabling program-level aggregation.

Professional development should prioritize outcome-based task design, speaking-construct
validity, rubric construction, assessor moderation, accessible evaluation, digital feedback, and ethical
data governance. Technology procurement should follow pedagogical and measurement requirements
rather than determine them. The proposed framework should proceed to a subsequent research phase
involving expert validation, co-design with lecturers and students, prototype development, usability
testing, inter-rater studies, and comparative evaluation of feedback quality, student uptake, and
outcome decisions.

Limitations

The study has several limitations. First, respondent-level questionnaire and pilot-test records
were not available in the archived dataset; consequently, the quantitative strand was limited to
descriptive analysis and an auditable reliability coefficient could not be reported. Second, complete
interview transcripts and an exact inventory of documents from every site were not available for
reanalysis, so qualitative reporting emphasizes cross-site themes rather than site-level comparison or
frequency claims. Third, the seven institutions and 10 lecturers were purposively selected, and the
findings do not estimate the prevalence of these practices across all Indonesian higher education.
Fourth, student perceptions do not establish the technical quality or learning effectiveness of the
evaluation system. Fifth, the archive did not include a separate ethics-committee approval or
exemption number. Finally, the proposed framework was derived from needs-assessment evidence
and literature but has not yet undergone expert validation, prototype testing, rater-reliability analysis,
or impact evaluation.

CONCLUSION

The transformation of Indonesian language learning evaluation through OBE is underway but
remains incomplete across the seven participating institutions. Speaking courses have incorporated
authentic tasks, linguistic and nonlinguistic criteria, OBE terminology, and multiple digital platforms.
Students generally valued task frequency, outcome relevance, rubric clarity, and technology-supported
evaluation. Nevertheless, digital practices were still concentrated on communication, recording,
submission, publication, and storage rather than on a traceable evaluation chain. Outcome mapping,
assessor calibration, systematic feedback, longitudinal documentation, analytics, and ethical
governance require further development. The study therefore proposes a six-stage framework linking
CPL/CPMK alignment, authentic Indonesian speaking tasks, analytic rubrics and assessor quality,
secure digital evidence, feedback and reflection, and outcome analytics for continuous improvement.
Validity, reliability, fairness, accessibility, privacy, academic integrity, and human oversight operate
across the entire cycle. For implementation, institutions should first strengthen evaluation design and
assessor quality, then establish secure evidence and feedback workflows, and only afterward test
advanced analytics or Al-supported functions. This sequence positions technology as infrastructure
for defensible, learning-oriented professional judgment rather than as a substitute for that judgment.
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